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Abstract
At-risk  families,  both  single  and  two-parent,  are  those
families  which  may  not  be  providing  children  with  the
necessary  developmental  assets  to  thrive.  Families  headed  by
a  single  parent  are  especially  at  risk  for  financial,  social
and  academic  pressures.  Social  support  networks  can  help
provide  resources  to  families  dealing  with  these  stressors.
Data  obtained  in  this  program  evaluation  of  Family
Support  Services  of  Independent  School  District  191  verified
the  programs'  effectiveness  in  providing  instrumental  and
emotional  support,  as  well  as  a  link  to  community  resources,
for  at-risk  families  in  the  district.  Results  also  indicated
that  further  support  is  needed  to  help  parents  gain  the
coping  skills  necessary  to  increase  independence  and  become
more  self-sufficient.  Equipped  with  these  skills,  parents
could  then  become  positive  role  models  for  their  children  in
becoming  responsible  and  capable  citizens,  thereby  breaking
the  cycle  of  dependence  and  perceived  helplessness.
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The  Emerqence  of  the  Sinqle  Parent  Family
The  structure  of  the  American  family  has  changed
dramatically  over  the  past  30  years.  While  nearly  75% of
children  lived  with  two  biological  parents  in  1960,  only  56%
did  so  by  1990  (Dawson,  1991).  Nearly  60% of children  born
now  in  the  United  States  will  live  in  a single  parent
household  before  they  turn  18.  Eighty-five  percent  of  these
children  will  live  with  a  single  mother  (Benson  &
Roehlkepartain,  1993)  and  more  than  half  of  those  families
will  be  poor  (Strand,  1994).
Children  from  single  parent  families  are  more  likely
than  children  from  two  parent  families  to  repeat  a  grade,
perform  poorly  academically,  and  struggle  with  emotional  and
behavioral  problems  (Sandefur,  McLanahan  & Wojtkiewicz,
1992).  Youth  from  one  parent  families  are  at  greater  risk
for  depression,  drug  and  alcohol  use,  and  truancy  than  youth
from  two  parent  families  (Benson  & Roehlkepartain,  1993).
They  are  also  less  likely  to  graduate  from  high  school  or
attend  college  than  children  from  traditional  families,  and
are  more  likely  to  work  at  low-wage  jobs  (Sandefur,  et  al.
1992  ).
The  Role  of  Social  Support  Networks
Many  single  parent  families  struggle  with  economic
hardship,  inadequate  financial  and  educational  resources,
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and  insufficient  access  to  a network  of social  support
(Simons,  Beaman,  Conger  & Chao,  1993)  Both  parents  and
children  in  single  parent  families  grapple  with  social  and
emotional  pressures.  Social  support  networks  can help
provide  resources  to  families  dealing  with  these  stressors
(Whittaker  & Garbarino,  1983.  Social  support  is  defined  as
'Jan  exchange  of  resources  between  at  least  two  individuals
perceived  by  the  provider  or  the  recipient  to  be intended  to
enhance  the  well-being  of the  recipient"  (Shumaker  &
Brownell,  1984,  p.l3)
Benson  & Roehlkepartain  (1993)  suggest  that  an  external
support  network  is  a  key  factor  in  successful  single
parenting.  Youth  from  single  parent  families  who  thrive  tend
to  have  more  developmental  assets  in  their  lives  than  those
who  do  not.  Assets,  such  as  a  supportive  family,  positive
peer  influence  and  involvement  in  structured  activities,  are
the  developmental  building  blocks  which  serve  to  protect
youth  and  promote  health.
While  children  froni  two  parent  families  tend  to  have
more  developmental  assets  in  their  lives  than  children  from
single  parent  families,  some  single  parent  families  find  a
way  to  provide  assets  for  their  children.  I'The  differences
in  assets  between  single  parent  youth  who  thrive  and  those
who  do  not  point  to  the  support  systems  around  families"
(Benson  & Roehlkepartain,  1993,  p.9)  These  support  systems
consist  of:  a)  quality  schools  which  are  supportive,
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b)  friends  who  provide  a positive  influence,  c) involvement
in  extracurricular  activities,  and d) being  involved  with  a
religious  institution  (Benson  & Roehlkepartain,  1993)
Family  Support  Services
Family  Support  Services  of  Independent  School  District
(ISD)  191  works  to provide  social  support  to at-risk
families  in  the  district.  The  program  is the  result  of a
partnership  between  ISD  191,  Community  Action  Council  (CAC),
United  Way  of  Minneapolis  and  St.  Paul,  and Dakota  County
Community  Services.  The  program  was  begun  in  response  to
school  personnel  who  were  concerned  with  the  growing  number
of  children  who  were  coming  to  school  hungry,  tired,  sick,
inadequately  dressed  and  lacking  such  basics  as lunch  money
and  school  supplies.
By  talking  with  the  families  of  some  of  these  children,
as  well  as  school  personnel,  it  was  determined  that  both
parents  and  school  staff  were  uncertain  about  how  to  access
available  resources  in  the  community.  Family  Support
Services  does  not  duplicate  other  services,  but  educates,
supports  and  assists  families  in  accessing  already  existing
services.  The  stated  goals  of  the  program  are:  a)  to  improve
parent  attendance  at  school  functions,  b)  to  improve
communication  between  home  and  school,  c)  to  improve  assets
in  a  child's  family,  d)  to  link  students  and  families  to  the
community  and  other  resources,  e)  to  improve  student
attendance,  and  f  ) to  decrease  student  time  spent  out  of
classroom  due  to  problem  behavior.
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Research  Question
Based  on  the  first  four  goals  of  the  program  the
research  question  of  this  paper  is  l'How  effectxvely  has
Family  Support  Services  helped  the  familxes  xt  serves"'  To
answer  that  question,  a  formative  program  evaluathon  was
utilized  This  descriptave  design  was  especxally  approprxate
for  Family  Support  Services,  an  innovative  and  relatively
new  program  begun  in  January  of  1993,  as  it  provided  an
understanding  about  program  processes  and  explored  program
effects  on  participants  (Patton  1987)
Potential  Implications
The  results  of  this  study  will  provide  valuable
xnformatxon  for  the  Family  Support  Workers  of  ISD  191  as
well  as  for  the  district  itself  The  purpose  of  this  initial
evaluation  of  the  program  was  to  obtain  feedback  from
parents  regarding  their  perspectave  on  the  impact  of  the
program  xn thexr  lives  The  results  will  assist  the  Family
Support  Workers  xn determinxng  which  of  their  interventions
have  been  the  most  effective  and  to  what  degree  those
xntervent+ons  have  assisted  families  in  achieving  greater
self  reliance  and functxoning  through  the  use  of  social
support  networks
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Review  of  the  Literature
Family  Structure  and  Children's  Well-Beinq
A  number  of  recent  research  studies  have  documented  the
impact  of  family  structure  on  the  well-being  of  children.
Dawson's  (1991)  study  indicated  dramatic  differences  in
family  income  between  single  parent  and  two  parent  families.
While  only  about  13%  of  the  children  living  with  two  parents
were  poor,  40%  of  children  living  with  formerly  married
mothers  and  67%  of  those  living  with  never  married  mothers
had  family  incomes  below  the  poverty  line  (Dawson,  1991)
More  than  14  million  children,  an  average  of  more  than
one  in  five,  were  living  in  poverty  in  1991,  an  increase  of
1.9  million  children  since  1989  (DiLeonardi,  1993).  Because
of  the  increasing  costs  of  housing,  education  and  health
care,  families  with  children  have  a  greater  risk  of  living
in  poverty  than  do  families  without  children  (Ronnau  &
Marlow,  1993)  Single  parent  mother  families  have  the  lowest
income  of  any  family  type  in  the  country  (DiLeonardi,
1993)  and  never-married  mothers  have  even  fewer  economic
resources  than  previously  married  mothers  (Thomson,  Hanson  &
McLanahan,  1994).
Another  obstacle  facing  single  parent  mothers  is  their
low  economic  standing  in  relation  not  only  to  two  parent
families,  but  to  single  parent  father  families  as  well.
Single  fathers  earn  nearly  twice  the  income  of  single
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mothers  and  are  more  likely  to  be better  educated  (Downey,
1994)  As  a  result,  single  fathers  are  better  able  to
provide  economic  resources  for  their  children,  including:  a)
educational  objects,  such  as an atlas,  calculator,
encyclopedia  or  dictionary;  b)  a computer  in  the  home,  and
c)  money  saved  for  childrens'  college  expenses  (Downey,
1994)
Child  Neqlect  and  Social  Isolation.
While  it  cannot  be  said  that  poverty  causes  child  abuse
and  neglect,  there  is  a  correlation  between  poverty  and
neglect  of  children.  Poverty  increases  the  chance  of  a
family  becoming  involved  in  the  child  welfare  system  (Ronnau
& Marlow,  1993,  p.540)  Families  that  come  to  the  attention
of  social  service  agencies  for  child  neglect  are  usually
among  the  very  poor  (DiLeonardi,  1993)  In  Minnesota,
increasing  reports  of  child  abuse  and  neglect  are  often
linked  to  counties  with  high  poverty  rates  (Children's
Defense  Fund,  1996)  While  the  great  majority  of  poor
families  do not  neglect  their  children,  there  exist  notable
differences  between  neglectful  and  non-neglectful  poor
families.
In  a  1993  study,  Gaudin,  Polansky,  Kilpatrick  and
Shilton  found  that  neglectful  parents  report  greater
loneliness,  isolation  and  depression  than  non-neglectful
parents.  They  deal  with  more  stressful  life  events,  yet  have
weaker  social  support  networks  than  non-neglectful  parents
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(Gaudin,  et  al.  1993)  Neglectful  parents  reported  less
emotional  support,  guidance  and material  aid  from  the  small
support  networks  they  did  have,  as well  as less  frequent
contact  with  network  members,  than  non-neglectful  parents
(Gaudin,  et  al.  1993)  Neglected  children  tend  to be
inattentive  and  uninvolved,  have  difficulty  coping  with
frustration  and  school  problems,  and suffer  from  low self-
esteem  (DiLeonardi,  1993)  Neglect  has  long  term  effects  as
well.  Many  children  living  in  poverty  will  reach  adulthood
unprepared  to  be  adequate  parents  and  productive  workers
(DiLeonardi,  1993)
Many  families  living  in  poverty  are  isolated  from
community  and  social  agencies  which  could  provide  them  with
resources.  Families  in  poverty  may  maintain  less  frequent
contact  with  ties  they  do  have,  such  as  friends  and  extended
family,  because  they  lack  the  money  necessary  to  travel  for
a  visit,  go  out  together  or  entertain  at  home  (Auslander  &
Litwin,  1988)  Because  families  in  poverty  lack  material
resources  such  as  money,  as  well  as  support  and  contact  with
family,  friends  and  community  agencies,  families  in  poverty
"also  lack  the  potential  network  resources  to  mobilize
support  in  dealing  with  their  myriad  problems"  (Auslander  &
Litwin,  1988,  p.237)  Frequently  the  problems  of  neglected
children  in  isolated  families  are  not  detected  until  the
child  enters  school  (DiLeonardi,  1993)
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The  Academic  Performance  of  Children.
Children  from  single  mother  and single  father  families
are  outperformed  by  children  from  two  parent  families,  who
have  more  income  and  lower  poverty  rates  (Downey,  1994)
IlIncome  accounts  for  as  much  as  50% of  the  difference
between  children  in  single  mother  and  original  parent
families"  (Thomson,  et  al.  1994,  p.231)
Children  living  with  a  single  parent  are  at  much  higher
risk  of  being  suspended  or  expelled  from  school,  repeating  a
grade  or  being  the  subject  of  a parent/teacher  conference
than  children  who  live  with  both  biological  parents  (Dawson,
1991)  Even  children  living  in  stable  single  parent  families
at  ages  14  to  17  are  less  likely  to  graduate  from  high
school  than  those  in  intact  families  (Sandefur,  et  al.
1992)  However,  youth  from  single  parent  families  who  do
graduate  from  high  school  are  as  likely  as  those  from  intact
families  to  attend  college  (Sandefur,  et  al.  1992)
Parenting  practices  and  family  relationships  are  two
factors  which  can  influence  a  child's  academic  performance.
Members  of  single  parent  families  tend  to  argue  more,  be
less  involved  in  each  others'  lives  and  feel  less  control  of
their  own  lives  than  members  of  two  parent  families
(Bronstein,  Clauson,  Stoll  & Abrams,  1993)  A  single  parent
is  "more  likely  to  be  overly  controlling,  overly  lax,  or
inconsistent  in  rule-setting  and  enforcing"  (Bronstein,  et
al.  1993,  p.274)
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Mother  involvement  is  especially  important  for  positive
child  functioning.  Single  mothers  are  less  involved  with
their  children  than  mothers  from  two  parent  families,  and
their  children  have  significantly  lower  grades  as well
(Bronstein,  et  al.  1993).  Mothers  in  disrupted  families  work
longer  hours  than  those  in  two  parent  families  and  are  able
to  provide  less  support  and  supervision  for  their  children
(Thomson,  et  al.,  1994).  Never-married  mothers  tend  to  have
very  low  levels  of  education,  usually  less  than  that  of  a
high  school  graduate,  and  high  rates  of  non-employment.
Although  these  mothers  are  home  to  provide  support  and
control  for  their  children,  their  lack  of  education  still
results  in  an  inability  to  adequately  supervise  their
children  (Thomson,  et  al.  1994).
Thrivinq  in  a  Si.nqle  Parent  Family
While  children  from  single  parent  families  are  more
likely  than  children  from  two  parent  families  to  be  at-risk
for  poverty,  neglect,  social  isolation  and  poor  academic
performance,  it  is  also  possible  that  these  children  may
thrive.  Thriving,  as  defined  by  American  Heritage  Dictionary
(1973),  means  llto  improve  steadily,  grow  vigorously,  prosper
or  flourish."  Benson  & Roehlkepartain  (1993),  of  the  Search
Institute  of  Minneapolis,  determined  that  youth  who  thrive
have  a greater  number  of  developmental  assets  than  youth  who
have  more  problems.  Assets  are  "developmental  building
blocks  each  of  which  promotes  health  and  serves  as  a
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protective  factor  for  all  young  people,  including  those  from
single  parent  families"  (Benson  & Roehlkepartain,  1993,
p-8)-
Developmental  assets  can  be classified  as either
external  or  internal.  The  three  primary  categories  of
external  assets  include:  a)  support,  from  parents,  family
and  other  adults;  b)  control,  which  involves  parental
discipline  and  supervision;  and  c)  structured  time  use,
which  includes  youth  involvement  in  school  and community
activities.  The  three  types  of  internal  assets  are:  a)
educational  commitment,  which  measures  a student's
motivation  to  do  well  in  school;  b)  positive  values,  which
is  the  value  a  young  person  places  on  caring  about  and
helping  others;  and  c)  social  competence,  which  includes
self-esteem  and  decision-making  (Benson  & Roehlkepartain,
1993  ).
The  results  of  the  Search  Institute  study  (1993)
indicate  that  two-parent  youth  tend  to  have  more  assets  in
their  lives  than  youth  from  single  parent  families.
Specifically,  youth  from  single  parent  families  are  much
less  likely  to  report  receiving  love  and  support  from  their
family  than  are  youth  from  two  parent  families.  Children
from  single  parent  families  are  also  much  less  likely  to  be
involved  in  positive  structured  activities,  in  school  and
the  community,  than  are  children  who  live  with  two  parents.
Youth  from  single  parent  families  who  do  thrive  experience  a
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greater  number  of  assets  in  their  lives  than  youth  who do
not  (Benson  & Roehlkepartain,  1993)
Social  Support  Theory.
The  term  social  support  refers  to  positive  interactions
within  a  person's  social  environment  (Maguire,  1991)  Social
support  is  an  essential  element  of  satisfactory  child
rearing  among  single  parents  because  it  mitigates  stress  by
providing  not  only  information,  but  concrete  assistance  to
families  (Lovell  & Richey,  1991)  A  social  support  system
'limplies  an  enduring  pattern  of  continuous  or  intermittent
ties  that  play  a  significant  part  in  maintaining  the
psychological  and  physical  integrity  of  the  individual  over
time"  (Caplan,  1974,  p.7)
Social  support  systems  theory  states  that  people  are
connected  to  each  other  through  the  systems  in  which  they
are  involved:  political,  religious,  social,  cultural  and
racial  are  some  examples.  As  a  result,  the  way  people  live,
act  and  feel  is  influenced  by  these  diverse  systems
(Maguire,  1991)  A social  support  network  is  defined  by
Whittaker  & Garbarino  (1983)  as  "a  set  of  interconnected
relationships  among  a group  of  people  that  provides  enduring
patterns  of  nurturance  (in  any  or  all  forms)  and  provides
contingent  reinforcement  for  efforts  to  cope  with  life  on  a
day-to-day  basis"  (p.5)
Social  support  can  take  three  basic  forms:  a)
instrumental,  which  is  the  provision  of  goods  and  services;
:,11,,,,,6"€l.:l'a;" -,,'a':,1' ")"'*'!'.,""':,'a"'ia'!'l'l,,a"3: " +aa'l""-''aa)aV"{?';"
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b)  emotional,  which  conveys  the  acceptance  of  other  network
members;  and  c)  referral  and  information,  which  links
individuals  to  other  helping  systems  (Whittaker,  1983)
There  is  increased  interest  in  the  vital  role  social  support
networks  play  in  work  with  at-risk  families.  Social  networks
can  contribute  emotional  and  material  assistance  to  parents,
provide  role  models  for  parenting  behavior  and  link  parents
to  outside  sources  of  child-rearing  information  (Tracy,
1990  )
Informal  and  Formal  Social  Support  Systems.
The  social  environment  in  which  a  person  lives,  or
their  social  system,  includes  friends,  neighbors,  immediate
and  extended  family,  and  associates  from  school  or  work.
These  individuals  comprise  an  informal  system  of  social
support  (Maguire,  1991).  Informal  social  support  networks,
also  known  as  natural  helping  networks,  are  composed  of
individuals  to  whom  a  person  could  turn  with  the
difficulties  of  everyday  living  or  with  more  serious
problems  (Lewis  & Suarez,  1994)  Without  a  basic  system  of
informal  support,  a  person  may  become  isolated,  depressed
and  unable  to  deal  with  the  stress  associated  with  modern-
day  living  (Maguire,  1991).
Formal  support  systems  are  composed  of  traditional
helping  professionals,  including  social  workers,
psychologists,  nurses,  teachers  and  clergy  (Whittaker  &
Garbarino,  1983).  Many  people  come  to  see  social  workers
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because  of  stressful  situations  that  involve  the actual  or
potential  loss  of  support  and affection  from  someone in
their  social  support  system  (Maguire,  1991).  For  at-risk
families,  trusting  a helping  professional  may be an initial
issue  as  they  struggle  with  a need  for  help  and a reluctance
to  be  intimate  with  a  stranger  (Whittaker  & Garbarino,
1983)
A  developed  social  network  is  a set  of  interconnected
relationships  through  which  people  can  request  support  and
make  demands,  and  which  provides  nurturance  and
reinforcement  for  their  efforts  to  cope  with  daily  life
(Whittaker  & Garbarino,  i983).  By  joining  two  equally
powerful  types  of  caregiving  formal  and  informal  human
service  professionals  can  asSist  clients  by  creating
alliances  that  can  offer  a  more  compassionate  and  effective
response  to  people  in  need  of  help  (Whittaker  & Garbarino,
1983  )
Limitations  of  the  Literature
While  an  extensive  amount  of  literature  was  found  to
document  the  correlation  between  poverty  and  child  neglect,
no  information  was  found  regarding  child  neglect  in  families
of  middle  or  upper  socio-economic  status.  Child  neglect,  as
defined  by  the  Child  Welfare  League  of  America  (1989),  is
the  "failure  of  parents  or  caretaker  to  provide  needed  and
age-appropriate  food,  clothing,  shelter,  protection  from
harm,  supervision  appropriate  to  the  child's  development,
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hygiene  and  medical  care."  Child  neglect  may  exist  in  middle
and  upper-class  families  as  well.  However,  because  of  access
to  greater  financial  resources,  these  families  can  utilize
babysitters,  daycare  and  even  nannies  to  assist  in  the  child
rearing  process  and  provide  relief  for  parents,  making  child
neglect  in  these  families  difficult  to  detect.
The  second  limitation  of  the  literature  was  in
providing  a  working  definition  of  at-risk  families.  While
risk  factors  such  as  poverty  and  isolation  were  discussed
extensively,  no  source  supplied  a  comprehensive  meaning  as
to  what  constitutes  an  at-risk  family.
Summarv
Nearly  two-thirds  of  children  born  now  in  this  country
will  live  in  a single  parent  household  before  they  turn  18.
Children  from  single  parent  families  are  at-risk  for
academic  and  emotional  problems,  and  their  families  may
struggle  with  poverty,  isolation  and  neglect.
Developmental  assets  are  'the  developmental  building
blocks  which  can  help  children  from  single  parent  and  two
parent  families  to  thrive.  At-risk  families,  those  unable  to
provide  their  children  with  necessary  assets,  often  have  few
formal  and informal  sources  of  support.  The  support  systems
around  families  are  key  in  determining  whether  children  will
thrive,
Research  0uestion
Family  Support  Services  of  Independent  School  District
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191  serves  at-risk  families  in  the  district  by  utilizing  a
network  of  formal  and  informal  helpers  to  provide  all  three
types  of  social  support:  emotional,  instrumental,  and
information/referral.  An evaluation  of  that  program  was
conducted  in  order  to  answer  the  research  question  "How
effectively  has  Family  Support  Services  helped  the  families
it  serves?"
Specifically,  the  level  of  help  provided  by  Family
Support  Services  in  each  of  four  program  goal  areas  was
measured.  In  the  first  goal  area,  parent  attendance  at
school  events  was  assessed  to  determine  the  frequency  of
parent  attendance  at  events  and  the  role  of  Family  Support
Services  in  facilitating  that  attendance.  The  second  goal
area,  communication  between  home  and  school,  was  measured  to
determine  the  quality  and extent  of  communication  between
home and  school,  and  the  role  of  Family  Support  Services  in
fostering  that  communication.
The third  goal  area  addressed  assets  in  a  child's
family.  Family  assets  were  evaluated  to  ascertain  the  levels
of:  a) positive  peer  influence,  b)  participation  in
structured  activities,  c)  involvement  with  a  church  or
synagogue,  and d) parental  support  and  control.  Also
measured  in this  section  was the  function  of  Family  Support
Services  in  improving  assets  in  a  child's  family.
Linking  students  and families  to  the  community  and
other  resources,  the  fourth  and final  goal  measured  in  this
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study,  was  assessed  by  evaluating  a)  family  use  of  formal
and  informal  sources  of  support  b)  parents  perception  of
their  ability  to  solve  problems  independently  of  their
Famxly  Support  Worker,  and  c)  the  role  of  Family  Support
Servxces  xn facxlxtatxng  linkages  to  support  systems  In
addxtxon  demographic  questaons  provided  data  about  the
duratxon  and xntensxty  of  each  family's  relationship  with
Famxly  Support  Servxces  as well  as  information  about  family





In  order  to  answer  the  question  l'How  effectively  has
Family  Support  Services  helped  the  families  it  serves?"  and
determine  if  Family  Support  Services  is  attaining  the  goals
of  its  program,  a  formative  program  evaluation  utilizing  a
self-administered  survey  questionnaire  was  employed.  The
survey  questionnaire  was  chosen  as  a  data  collection
instrument  for  this  study  primarily  because  the  132  heads  of
household  in  the  Family  Support  Services  program  were  too
large  a number  to  observe  or  interview  directly,  and
secondarily  because  the  survey  is  an  excellent  tool  for
measuring  attitudes  and  beliefs  in  a  large  population  (Rubin
& Babbie,  1993).
A mail  survey  offered  respondents  an  opportunity  to
state  their  opinions  without  fear  of  being  identified.  In
addition,  it  was  the  wish  of  the  Family  Support  Services
program  coordinator  that  all  heads  of  household  be  asked  for
their  feedback  regarding  the  effectiveness  of  the  program.  A
letter  of  support  for  this  study  from  the  program
coordinator  is  located  in  the  appendices.
Population.
The population  of this  purposive  sample  consisted  of
all  heads  of family  with  open and  active  cases  in  the  Family
Support  Services  program  as of  January  2,  1996.  Active  cases
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were  defined  as  those  families  who  have  used  the  services  of
a  Family  Support  Worker  more  than  once  during  the  1995-96
school  year.  Families  can  become  involved  with  Family
Support  Services  in  two  ways:  they  may  voluntarily  seek
assistance  from  their  school  Family  Support  Worker,  or  they
may  be  referred  to  their  school  worker  by  concerned  school
personnel  who  notice  difficulties  their  children  are  having.
There  are  currently  eight  Family  Support  Workers  serving  a
total  of  twelve  schools  in  the  district.  The  actual  sample
size  was  132  families.  It  was  estimated  by  the  program
coordinator  that  805".  of  those  families  were  headed  by  a
single  parent.
Protection  of  Subjects.
The  names  and  addresses  of  potential  survey
participants  were  released  to  this  researcher  by  the  Family
Support  Services  program  coordinator.  This  information  was
utilized  for  the  mailing  of  the  questionnaire  and  reminder
postcards,  and  then  returned  to  the  program  coordinator.
Respondents  to  the  survey  were  anonymous;  their  names  were
not  included  anywhere  on the  returned  questionnaires.  Their
responses  were  confidential  and  seen  only  by  this
researcher.  Returned  surveys  were  kept  in  a  locked  drawer  at
Community  Action  Council;  they  will  be  destroyed  September
1,  1996.
The cover  letter  accompanying  the  questionnaire  advised
potential  respondents  that  their  participation  in  the  study
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was  voluntary  and  would  not  affect  their  relationship  with
their  Family  Support  Worker  or  Community  Action  Council  in
any  way.  In  addition,  potential  subjects  were  advised  that
they  were  free  to  skip  any  question  which  made  them
uncomfortable.  The  cover  letter  also  provided  potential
participants  with  phone  numbers  for  this  researcher,  the
professor  advising  this  study,  and  the  Dakota  Helpline,  a
local  24  hour  information  and  referral  hotline,  for  any
questions  they  might  have.
Definition  of  Terms
Certain  key  terms  are  utilized  throughout  this  study.
Assets  are  the  developmental  building  blocks  which  serve  to
protect  youth  and  promote  health  (Benson  & Roehlkepartain,
1993).  Some  examples  of  assets  include  parent  involvement  in
school,  a  supportive  relationship  with  an  adult  outside  the
family,  and  attendance  at  a  church  or  synagogue.
Conversely,  deficits  are  the  liabilities  that  can
inhibit  positive  development  in  youth,  and  lead  the  way  into
negative  behaviors  (Benson  & Roehlkepartan,  1993)  Deficits
include  lack  of  parental  supervision,  negative  peer
influence  and  social  isolation.
At-risk  families  are  those  families  in  which  parents
may  not  be providing  children  with  necessary  developmental
assets.  As a result,  children  in  those  families  may  not  be
thriving.  The  term  at-risk  applies  to  both  single  parent  and
two  parent  families.  Although  the  literature  reviewed  for
20
this  study  indicates  that  single  parent  families  are  more
likely  to  be  at-risk,  two  parent  families  may also  be
providing  too  few  developmental  assets  for  their  children,
thus  increasing  the  likelihood  that  their  children  will
struggle  with  academic  and  behavioral  problems.  All  the
families  involved  with  Family  Support  Services  are
considered  at-risk.
Social  support  will  refer  both  to  sources  of  formal
support,  such  as  churches,  therapists  and  Family  Support
Workers,  and  informal  support,  which  consists  of  family
members,  neighbors  and  community  organizations  (Whittaker  &
Garbarino,  1983)  Social  support  rietworks,  or  systems,
refers  to  the  combination  of  formal  and  informal  supports
utilized  by  participants  in  the  Family  Support  Services
program.
Variables
The  independent  variable  of  this  study  is  utilization
of  Family  Support  Services.  Utilization  of  Family  Support
Services  is  defined  as  at  least  one  contact  with  a  Family
Support  Worker  during  the  1995-96  school  year.  The  dependent
variables  are  derived  from  four  of  the  stated  goals  of
Family  Support  Services:  a)  parent  attendance  at  school
functions,  b)  communication  between  home  and  school,  c)
assets  in  a child's  family,  and  d)  linking  students  and
families  to  the  community  and  other  resources.
Each  of  the  dependent  variables  was  measured  through
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the  use  of  Likert-type  questions  on the  survey
questionnaire.  In  addition,  five  open-ended  questions  were
employed  to  solicit  parents'  attitudes  and  beliefs.  The
first  group  of  questions  addressed  parent  attendance  at
school  activities.  Parents  were  asked  about  their  level  of
comfort  in  attending  school  events,  barriers  to  attending
and  whether  Family  Support  Services  has  helped  parents
become  more  involved  in  school  events.  An open-ended
question  asked  parents  to  list  the  school  activities  they
have  attended  this  school  year.
The  second  set  of  questions  asked  parents  about
communication  between  home  and  school.  In  this  section,
parents  were  asked  if  they  feel  respected  by  school  staff,
if  school  keeps  them  well-informed  about  what  is  happening
with  their  children,  and  whether  Family  Support  Services  has
helped  improve  the  communication  between  home  and  school.
The  third  group  of  questions  addressed  assets  in  the
family.  Positive  peer  influence  and  parental  control  were
measured  in  questions  which  asked  parents  how  comfortable
they  are  with  the  friends  their  children  have  chosen,  and  if
they  feel  overwhelmed  by  the  responsibilities  of  being  a
parent.  Family  support  and  structured  time  were  assessed  in
a question  which  asked  parents  if  they  encourage  their
children  to  participate  in  school  and  community  activities,
and  in  two  open-ended  questions  which  asked  parents  to  list
the  activities  their  children  are  involved  in,  as  well  as
those  they  pursue  with  their  children.
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Family  links  to  community  and  other  resources,  the
fourth  and  final  variable,  was  measured  in  the  fourth  set  of
questions.  These  questions  asked  parents:  a)  if  they  know
where  to  qo  for  help  in  their  community  to  solve  problems,
b)  if  their  Family  Support  Worker  is  their  main  source  of
support  for  solving  problems,  and  c)  if  they  feel  prepared
to  solve  problems  without  their  Family  Support  Worker.
Parents  were  asked  to  list  their  sources  of  formal  and
informal  support.  Two  open-ended  questions  solicited  parent
opinion  about  the  most  important  ways  their  Family  Support
Worker  has  helped  their  family,  and  whether  there  was  any
help  they  desired  from  their  worker  but  did  not  receive.
Study  Limitations
It  should  be noted  that  two  of  the  goals  of  Family
Support  Services,  improving  student  attendance  and
decreasing  out  of  classroom  time  due  to  problem  behavior,
were  not  investigated  in  this  study.  Determining  progress  in
those  goal  areas  would  require  extensive  researching  of  past
and  present  school  records  and  will  likely  be  the  subject  of
a future  study.  It  was  determined  that  the  focus  of  this
study  would  be soliciting  feedback  from  parents  regarding
their  perspective  on the  impact  of  the  program  in  their
lives.
Development  of  the  Questionnaire
The survey  questionnaire  utilized  in  this  study  was
revised  and edited  several  times.  The  initial  document  was
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constructed  by  this  researcher,  incorporating:  a)  the  goals
of  Family  Support  Services,  b)  a previously  existing  Family
Support  Services  evaluation  form  currently  given  to  families
at  the  end  of  each  school  year,  and  c)  information  from  the
Minneapolis  Search  Institute  (1993)  regarding  assets  and
deficits  in  at-risk  families.
This  document  was  critiqued  by  the  Family  Support
Services  program  coordinator  and  the  manager  of  Self-
Sufficiency  Services  at  Community  Action  Council.  Based  on
their  input,  several  changes  were  made  to  the  questionnaire.
Next,  the  revised  document  was  presented  to  the  Family
Support  Workers  themselves  at  their  bi-weekly  meeting.  Their
input  was  solicited,  and  further  revisions  were  made  to  the
questionnaire  based  on  their  recommendations.
This  twice-revised  questionnaire  was  presented  to  a
group  of  students  in  the  second  year  of  a  Master  of  Social
Work  program.  Their  feedback  was  incorporated  to  produce  the
final  version  of  the  questionnaire  that  was  mailed  to
potential  study  participants.
Settinq  of  the  Study.
Utilizing  client  names  and  addresses  provided  by  the
Family  Support  Services  program  manager,  questionnaires  were
mailed  to  each  of  132  households  in  the  program.  The
envelope  contained  a cover  letter  explaining  the  purpose  of
the  study,  the  questionnaire  itself  and  a  pre-addressed,
stamped  envelope  in  which  to  return  the  completed
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questionnaire  to  the  Community  Action  Council  office  in
Apple  Valley.  The  cover  letter  and  questionnaire  are  located
in  the  appendices  for  review.
In  addition,  each  survey  contained  a  two  dollar  bill  as
an  incentive  to  complete  the  questionnaire.  Recipients  were
advised  in  the  cover  letter  that  the  money  was  theirs  to
keep  whether  or  not  they  chose  to  participate.  The  survey
was  completed  by  program  participants  in  their  own  homes.
Data  Collection.
Completed  questionnaires  were  mailed  to  Community
Action  Council.  Four  were  returned  as  undeliverable  mail,
marked  "Moved,  No  Forwarding  Address."  Completed  surveys
were  opened,  numbered  and  dated.  The  number  of
questionnaires  returned  and  cumulative  percentage  returned
was  recorded  daily.  After  two  weeks,  38  surveys  had  been
received  for  a  response  rate  of  30%.  At  that  time,  reminder
postcards  were  sent  to  all  128  potential  study  participants,
as  a  response  rate  of  50% was  desired  for  this  study.
This  second  mailing  thanked  those  who  had  returned
their  questionnaires  and  encouraged  those  who  had  not  to  do
so.  An additional  18  surveys  were  returned  within  two  weeks
after  the  reminder  notice  was  mailed.  Overall,  56  completed
surveys,  of  a potential  128,  were  returned  for  a  response
rate  of  44%.
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Results
The  demographics  of  study  participants  are  presented
first,  followed  by  an  examination  of  results  in  each  of
four  goal  areas  of  Family  Support  Services.
Demoqraphic  Data
Eighty-nine  percent  of  survey  respondents  were  female.
Single  mothers  comprised  54%  of  the  respondents,  while  7%
were  single  fathers.  Overall,  61%  were  single  parents.  A
breakdown  by  marital  status  is  illustrated  in  Figure  1.










Forty-seven  percent  of  the  parents  had  less  than  3
children,  while  51% had  3 or  more  children.  One individual
said  he  had  no  children.  The  total  number  of  children
involved  was  83.
Slightly  over  one-half  of  the  families  had  been
involved  with  Family  Support  Services  for  less  than  one
year,  while  27%  reported  involvement  of  between  12  and  23
months.  The  remaining  16%  had  been  involved  for  more  than
two  years.  Forty-three  percent  of  the  parents  reported  one
to  three  contacts  with  their  Family  Support  Worker  during
the  1995-96  school  year,  while  44%  had  four  to  ten  contacts,
and  8%  had  11  or  more.  Three  families  (6%)  reported  no
contacts  with  an  Family  Support  Worker.  Overall,  75%  of
parents  reported  between  one  and  six  contacts  with  their
Family  Support  Worker  this  school  year,  while  20% had  seven
or  more.
The  average  length  of  time  families  had  been  in  their
current  home  was  3.1  years.  Forty-six  percent  had  lived  in
their  home  less  than  1.5  years,  while  23%  had  lived  in  their
current  home  between  1.6  and  3 years.  Thirty  percent
reported  living  in  their  current  home  longer  than  3.1  years.
Overall,  nearly  70%  of  respondents  had  lived  in  their
current  home  three  years  or  less.
Program  Goals
Four  goals  of  Family  Support  Services  were  measured  in
this  study.  They  are:  a)  parent  attendance  at  school  events,
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b)  communication  between  home  and  school,  c)  assets  in  a
child's  family,  and  d)  linking  students  and families  to the
community  and  other  resources.  A majority  of  the  questions
utilized  a  Likert  type  scale  to  help  determine  parent
attitudes.  Five  open-ended  questions  solicited  original
responses  from  parents.  Each  of  the  goal  areas  will  be
discussed  individually.
Parent  Attendance  at  School  Events.
Seventy-three  percent  of  the  parents  reported  feeling
comfortable  most  of  the  time  or  always  when  going  to  events
at  school,  while  27%  were  comfortable  only  some  of  the  time
or  rarely.  Nearly  60%  of  parents  said  child  care  or
transportation  difficulties  prevented  them  from  attending
school  events  at  least  some  of  the  time,  while  40%  responded
that  they  rarely  or  never  had  these  difficulties.  A  total  of
33  parents  responded  that  they  require  help  with
transportation  or  child  care  at  least  some  of  the  time  to
attend  school  events;  of  these,  22  (66%)  reported  receiving
help  from  their  Family  Support  Worker  at  least  some  of  the
time  to  attend  school  events.
School  events  attended  by  parents  are  illustrated  in
Figure  2.  Types  of  school  events  attended  were  classified
into  three  main  categories:  teacher  conferences,  class
functions,  and  school  functions.  Eighty-two  percent  of  the
parents  reported  attending  teacher  conferences.  Class
functions,  which  include  such  activities  as  class  programs,
plays  and  parties,  were  attended  by 60% of  the  parents.  Only
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38%  of  the  parents  attended  school  functions,  such  as Open
House,  Book  Fair  and  Fiesta  night.










Seven  percent  of  the  parents  reported  attending  no
events  at  school,  while  20% had  attended  one  event  and  25%
had  attended  two  events.  Forty-eight  percent  of  the  parents
attended  three  or  more  events.
Fifty-nine  percent  of  the  parents  said  their  Family
Support  Worker  assisted  them  in  becoming  more  involved  with
school  activities.  Of the  33  parents  who  reported  receiving
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assistance,  22  (66%)  said  their  worker  helped  them  attend
events  most  of  the  time  or  always.  The  remaining  36%
received  help  from  their  Family  Support  Worker  some of  the
time  or  rarely.
Parents  with  a  low  score  (rarely  or  never)  on receiving
assistance  from  their  Family  Support  Worker  to  attend  school
events  scored  high  on  their  comfort  level  in  attending
school  events.  Among  the  26  parents  who  said  they  rarely  or
never  require  assistance  to  attend  school  events,  23  (88%)
scored  high  on  their  comfort  level  (most  of  the  time  or
always)  in  attending  such  events.
In  contrast,  of  20  parents  who  scored  high  (most  of  the
time  or  always)  on  receiving  assistance  from  their  Family
Support  Worker  to  attend  school  events,  only  12  (60%)  scored
high  (most  of  the  time  or  always)  on  their  comfort  level  in
attending  events.  Eight  parents  (40%)  said  they  felt
comfortable  attending  events  only  some  of  the  time.
Communication  Between  Home  and  School.
A  large  majority  of  the  parents,  70%,  felt  that  school
kept  them  well-informed  most  or  all  of  the  time  about  what
was  happening  with  their  children.  Twenty-five  percent
reported  feeling  well-informed  some  of  the  time,  and  only  5%
said  they  rarely  or  never  felt  well-iriformed.
Nearly  all  respondents,  91%,  reported  that  most  or  all
of  the  time  they  felt  as  if  they  were  treated  with  respect
by  school  personnel.  Only  9%  of  the  parents  said  they
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sometimes,  rarely  or  never  felt  they  were  treated  with
respect.
Sixty-five  percent  of  the  parents  reported  that  their
Family  Support  Worker  helped  improve  communication  between
home  and  school  most  of  the  time  or  always,  with  another  13%
reporting  that  their  worker  helped  with  communication  some
of  the  time.  Twenty-two  percent  said  their  Family  Support
Worker  rarely  or  never  helped  improve  communication.
Of  the  20  parents  who  reported  that  school  always  kept
them  well  informed  about  their  children,  12  (60%)  said  their
Family  Support  Worker  always  helped  improve  communication
between  home  and  school.  Among  19  parents  who  said  school
keeps  them  well  informed  most  of  the  time,  11  (58%)  said
their  worker  helped  improve  communication  some  or  most  of
the  time.
Fourteen  parents  reported  that  school  kept  them  well
informed  only  some of  the  time;  of  these,  43%  (6)  felt  that
their  Family  Support  Worker  helped  improved  communication
with  school  most  or  all  of  the  time.  Three  parents  (5%)
reported  that  school  rarely  or  never  keeps  them  well
informed;  two  (66%)  of  these  parents  said  their  Family
Support  Worker  never  helps  them  communicate  with  school.
Assets  in  a  Child's  Family.
The questionnaire  addressed  the  following  assets  in  a
child's  family:  positive  peer  influence,  parental  support,
participation  in  structured  activities,  and  parental
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control.  In  responding  to  a  question  about  their  children's
peers,  72%  of  the  parents  felt  comfortable  most  of  the  time
or  always  about  the  friends  their  children  have  chosen,  with
another  21%  reporting  feeling  comfortable  about  their
children's  friendships  only  some  of  the  time.  The  remaining
9% rarely  or  never  felt  comfortable  with  their  children's
friendships.
In  response  to  the  question  of  parental  support,  only
2% of  the  parents  said  they  rarely  or  never  encourage  their
children  to  become  involved  in  school  and  community
activities,  while  76% reported  they  encouraged  their
children's  involvement  most  of  the  time  or  always.  Twenty  -
two percent  of the  parents  reported  encouraging  their
children  some  of  the  time.
Childrens'  involvement  in  structured  school  and
community  activities  is illustrated  in  Figure  3.  Parents
were asked  to list  the  school  and  community  activities  their
children  are involved  in.  Sports  activities,  such  as
football,  soccer  and  swimming  were  the  most  commonly
reported  activities,  with  55% of  children  participating  in
sports.  Twenty-six  percent  of the children  were  involved  in
church  activities,  with  another  26% active  in  Scouts  (i.e.
Boy Scouts,  Girl  Scouts,  Brownies  and Daisies).  Nineteen
percent  of the children  were  involved  with  clubs  such  as
Jaycees,  chess  and  computer.
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FIGURE  3,  Involvement  in  Community  Activities
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Type of Actlvtty
Twenty-one  percent  of  the  parents  said  their  children
are  not  involved  in  any  activities,  while  36%  reported
involvement  in  two  or  fewer  activities.  Forty-four  percent
of  the  parents  listed  three  or  more  activities.  Two  parents
(4%)  cited  the  high  cost  of  community  activities  as  a
barrier  to  their  children's  participation.  Another  parent
said  transportation  was  a  problem.
Respondents  were  asked  to  list  the  activities  their
families  enjoyed  doing  together.  Watching  movies  and
television  together  was  cited  by  44%  of  the  families,  making
it  the  most  common  activity.  Sports,  such  as  biking,  skating
and  rollerblading,  were  enjoyed  by  40%  of  the  families.
Thirty-three  percent  of  the  families  liked  going  to  the
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library  or  reading,  while  31% enjoyed  mall  activities  such
as  shopping  and  eating  out.  Another  31% reported  visiting
parks  and  going  for  walks.
Twenty-six  percent  enjoyed  other  outdoor  activities,
such  as  fishing,  hiking  and  camping,  while  24% reported
playing  games  at  home  together.  Thirteen  percent  of  the
families  were  involved  in  church  activities,  with  another
13%  enjoying  family  functions  such  as birthday  parties  and
visiting  Grandma.  Nine  percent  of  the  parents  said  their
families  enjoy  vacations  or  traveling.
Thirteen  percent  of  the  parents  said  they  participate
in  one  or  fewer  activities  as  a  family,  while  37%  reported
participating  in  two  or  three  activities  together.  Fifty
percent  of  the  parents  listed  four  or  more  family
activities.
Linking  Students  and  Families  to  the  Community  and
Other  Resources.
Parents'  feelings  of  control,  as  well  as  their  linkages
to  both  formal  and  informal  sources  of  support  in  their
community,  were  measured  in  this  section.  Fifteen  percent  of
the  respondents  said  they  rarely  or  never  feel  overwhelmed
by  the  responsibilities  of  being  a  parent,  but  over  half  the
respondents  (56%)  said  they  feel  overwhelmed  by  the
responsibilities  of  being  a  parent  at  least  some  of  the
time.  Twenty-seven  percent  of  the  parents  said  they  feel
overwhelmed  most  or  all  of  the  time.
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Seven  percent  of  the  parents  said  they  rarely  or never
know  where  to  go  for  help  in  their  community  when a problem
arises,  whereas  71%  reported  that  some or most  of the  time
they  know  where  to  go  for  help.  Twenty-two  percent  said  they
always  know  where  to  go  for  help  with  a problem.
Twenty-six  percent  of  the  respondents  said  that  most  of
the  time  or  always,  their  Family  Support  Worker  is  their
main  source  of  support  for  solving  problems.  Another  44%
said  their  worker  is  sometimes  their  main  source  of  support,
and  31%  of  the  parents  said  their  Family  Support  Worker  is
rarely  or  never  their  main  source  of  support.
In  a  similar  question,  69%  of  the  parents  felt  prepared
to  solve  problems  on  their  own,  without  assistance  from  a
Family  Support  Worker,  most  of  the  time  or  always.  Thirty  -
one  percent  (17)  felt  prepared  to  solve  problems  without
their  worker  only  some  of  the  time  or  rarely.  Of  those  17
parents,  six  (35%)  had  been  involved  with  Family  Support
Services  for  between  one  and  two  years,  and  another  six
(35%)  had  been  involved  with  the  program  for  more  than  two
years.  Overall,  70%  of  the  parents  who  only  rarely  or
sometimes  felt  prepared  to  solve  problems  without  their
Family  Support  Worker  had  been  involved  with  Family  Support
Services  for  more  than  one  year.
Duration  and  Intensity  of  Involvement  with  Family  Support
Services
Of the  22  parents  (43%)  with  a  long  duration  in  the
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program  (involvement  with  Family  Support  Services  for  more
than  one  year),  9 (41%)  said  that  their  Family  Support
Worker  is  their  main  source  of  support  most  or all  of  the
time.  However,  a  nearly  identical  number  of  this  group,  10
(46%),  said  they  feel  prepared  to  solve  problems  without
their  Family  Support  Worker  most  of  the  time  or  always.
Sixty-four  percent  of  the  parents  with  a  long  duration  in
the  program  were  single  parents.
Of  the  10  parents  (20%)  who  had  frequent  contact  with
their  Family  Support  Worker  this  school  year  (7  or  more
contacts),  3 (30%)  said  their  worker  is  always  their  main
source  of  support  in  solving  problems,  while  5  (50%)  said
they  feel  prepared  to  solve  problems  without  their  worker
most  of  the  time.  Of  the  14  parents  who  reported  that  their
Family  Support  Worker  is  their  main  source  of  support  for
solving  problems,  nine  (64%)  are  currently  single  parents
and  an  identical  percentage  (64%)  have  been  involved  with
Family  Support  Services  for  more  than  1  year.
Use  of  Informal  and  Formal  Supports
Overall,  single  parents  averaged  fewer  informal
supports  (1.  5 ) than  married  parents  (1.  9 ).  Single  parents
also  reported  slightly  fewer  formal  supports  (.8)  than  did
two  parent  families  (.g).  Parents  involved  with  the  program
for  more  than  one  year  averaged  1.7  informal  supports,  a
number  identical  to  the  1.7  informal  supports  averaged  by
parents  involved  with  the  program  for  11  months  or  less.
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Formal  supports  for  these  two  groups  were  nearly  identical
as  well,  with  long-term  parents  averaging  1.0  supports,  and
shorter  term  parents  averaging  .9  supports.
The  27%  of  parents  who  felt  most  overwhelmed  by  the
responsibilities  of  being  a  parent  averaged  1.5  informal
supports  and  .8  formal  supports.  Parents  who  reported
feeling  overwhelmed  some  of  the  time  (56%  of  sample)
averaged  1.7  informal  supports  and  .9  formal  supports.  The  8
parents  (16%)  with  a  low  score  (rarely)  of  feeling
overwhelmed  averaged  1.6  informal  support  and  1.0  formal
supports.  The  one  individual  who  reported  never  feeling
overwhelmed  reported  no  supports.  Overall,  parents  who
reported  feeling  overwhelmed  most  or  all  of  the  time
averaged  slightly  fewer  informal  and  formal  supports  than
the  parents  who  reported  feeling  less  overwhelmed.
Of  the  7 parents  who  listed  zero  or  one  family
activities,  all  but  one  (81%)  were  female,  and  5 (71%)  were
currently  single  parents.  All  seven  of  these  parents  (100%)
listed  few  sources  of  support,  averaging  1.O  informal
supports  and  less  than  one  (.7)  formal  supports.
The  parents  who  reported  that  their  Family  Support
Worker  is  their  main  source  of  support  averaged  fewer
informal  supports  (1.4)  than  parents  who  reported  that  their
worker  is  not  their  main  source  of  support  (1.  8 ) The
parents  who had  frequent  contact  with  their  Family  Support
Worker  averaged  1.4  informal  supports  and  1.1  formal
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supports.  Eighty  percent  of  this  group  were  single  parents.
In  listing  sources  of  informal  support,  eighty-one
percent  of  the  respondents  said  they  can  count  on friends
for  support;  sixty  percent  reported  being  able  to  count  on
extended  family  and  34%  said  neighbors  provide  support.  When
citing  sources  of  formal  support,  church  was  listed  by 42%
of  the  parents,  while  15%  said  Early  Childhood  Family
Education  (ECFE)  provided  support.  Thirty  percent  of
respondents  listed  other  sources  of  support,  including:
their  Family  Support  Worker  (13%)  ;  school;  counselor  or
therapist;  Community  Action  Council;  Headstart;  medical
clinic;  and  divorce  recovery  group.
Types  of  Help  Received
In  an  open-ended  question,  parents  were  asked  to  list
the  most  important  ways  in  which  their  Family  Support  Worker
had  helped  them  or  their  family.  The  most  frequently  given
answer  was  linking  families  with  community  resources,  cited
by  27%  of  the  parents.  Examples  given  in  this  category
include:  help  in  getting  a  son  enrolled  in  Head  Start;  help
in  setting  up  medical  appointments;  and  help  in  dealing  with
providers  of  financial  assistance.  One  parent  reported  "When
I  try  to  get  help  on  my  own  I  get  turned  away,  but  when  my
Family  Support  Worker  goes  to  the  same  place,  she  can  get
the  help  my  family  needs."
Twenty-four  percent  of  the  parents  reported  that  their
Family  Support  Worker  was  helpful  in  finding  resources,  such
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as  food  shelves,  support  groups  and  community  education
classes.  Overall,  51%  of  respondents  reported  that  their
Family  Support  Worker  was  helpful  in  either  finding  or
linking  with  community  resources;  this  type  of  support  is
classified  as  information  and  referral.
Receiving  help  with  transportation  was  beneficial  for
22%  of  the  families.  One  parent  stated  that  by  providing
transportation,  her  Family  Support  Worker  had  helped  her  to
"alleviate  a  lot  of  stress."  Twenty-two  percent  of  the
parents  said  their  Family  Support  Worker  helped  provide  them
with  material  goods  and  services.  Two  examples  of  this  type
of  help  were  finding  glasses  for  a  child  and  helping  a
parent  with  limited  English  fill  out  forms.  Overall,  44%  of
the  parents  reported  receiving  help  obtaining  either  goods
or services  from  their  Family  Support  Worker.  This  type  of
support  is  classified  as  instrumental.
Twenty  percent  of the  parents  cited  having  someone  to
talk  to  as important,  while  18%  said  their  Family  Support
Worker  was a good  source  of emotional  support.  Receiving
help  in  communicating  with  school  was  important  to  16%  of
the parents.  One  parent  said  her  worker  was  helpful  "in
opening  a forum  to communicate  with  school  staff",  while
several  others  cited  the  importance  of  having  a  Family
Support  Worker  present  at  school  meetings  involving  their
children.  Altogether,  over  half  of the  parents  (54%)
reported  receiving  emotional  support  from  their  Family
Support  Worker.
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Overall,  13%  of  the  parents  saxd  they  wxshed  for
additional  help  from  their  Family  Support  Worker,  while  87%
replied  that  there  was  not  any  help  or  servzce  they  wished
to  receive  but  did  not  Requested  help  included  meetxng
regularly  with  Family  Support  Worker  Ilmental  support"  for
fathers  transportation  affordable  housing  tutoring  and
more  effective  help  from  their  Family  Support  Worker  Three
parents  (6%)  reported  not  knowing  they  had  a  Family  Support
Worker  and  12%  of  the  parents  said  their  worker  was  not
helpful,  but  did  not  list  a  reason  why  they  felt  this  way
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Discussion
This  initial  evaluation  of  Family  Support  Services  of
Independent  School  District  191  was  conducted  to  answer  the
research  question  "How  effectively  has  Fa'mily  Support
Services  helped  the  families  it  serves?"  This  section  will
review  the  demographic  data  provided  by  respondents  to  the
survey,  and  then  assess  individually  progress  made  in  each
of  four  goal  areas  of  Family  Support  Services:  a)  improve
communication  between  home  and  school,  b)  improve  parent
attendance  at  school  events,  c)  improve  assets  in  a  child's
family  and  d)  link  students  and  families  to  the  community
and  other  resources.
Demoqraphic  Data
Sixty-one  percent  of  the  families  in  this  study  are
headed  by single  parents,  a  figure  nearly  identical  to  the
60% national  average  cited  by Benson  and Roehlkepartain
(1993).  Overall,  almost  two-thirds  of  study  participants
were  single  parents.  Ninety  percent  of  the  respondents  were
female,  and  over  half  of  these  women were  single  parents.
Nearly  half  the  families  in  the  study  had  lived  in
their  current  home for  less  than  18 months;  three-fourths  of
families  had  been  in  their  current  home three  years  or  less.
Only  one-third  of the  parents  reported  being  able  to  count
on their  neighbors  for  support.  In  addition,  four
questionnaires  were  returned  as undeliverable  mail  due  to  no
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forwarding  address.  These  findings  suggest:  a)  that  many
families  in  the  program  are  new to  the  community,  b)  that
these  families  may  not  yet  be  well  connected  to  their
neighborhoods  or  community  resources,  and  c)  that  many
families  involved  with  Family  Support  Services  have  a  high
degree  of  mobility,  thus  lessening  the  chances  that  they
have  developed  local  sources  of  informal  and  formal  support.
While  a  majority  of  the  families  had  been  involved  with
the  program  for  less  than  a  year,  over  one-fourth  had  long-
term  duration  of  between  one  and  two  years,  and  almost  one-
fifth  of  families  had  prolonged  involvement  with  Family
Support  Services  for  over  two  years.  This  data  reveals  that
almost  one-half  of  the  families  in  the  program  have  depended
on Family  Support  Services  for  an  extensive  period  of  time.
Over  three-quarters  of  the  families  had  less  than  six
contacts  with  their  Family  Support  Worker  this  school  year,
but  nearly  one-fourth  had  a high  frequency  of  contacts,
averaging  more  than  seven.  Of  this  group,  fully  one-half
reported  feeling  prepared  to  solve  problems  without  their
worker.  Over  three-fourths  of  the  parents  reporting  frequent
contact  with  their  Family  Support  Worker  were  single
parents;  they  averaged  a low  number  of  informal  supports  but
scored  high  on formal  supports.  These  results  suggest  that
some of the parents  who rely  heavily  on their  Family  Support
Worker  are  in  fact  dealing  with  the  isolation  that  results
from  an insufficient  network  of  informal  support.  These
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families  may  require  emotional  support  from  their  worker  to
develop  sources  of  informal  support,  both  to  help  in  solving
the  problems  of  daily  living  and  to  decrease  their
dependence  on  Family  Support  Services.
Parent  Attendance  at  School  Events
Almost  three-quarters  of  the  parents  reported  being
comfortable  attending  events  at  school.  While  over  half  of
the  parents  said  they  sometimes  required  help  with  child
care  or  transportation  to  attend  school  events,  two-thirds
of  these  parents  said  their  Family  Support  Worker  had
provided  that  help.
The  parents  who  said  they  rarely  needed  help  from  their
Family  Support  Worker  to  attend  school  events  reported  a
high  level  of  comfort  in  attending  those  events.  Conversely,
the  parents  who  were  less  comfortable  about  attending
required  help  from  their  Family  Support  Worker  to  attend
school  events.  These  results  are  consistent  with  Whittaker  &
Garbarino's  (1983)  finding  that  at-risk  families  may  be
reluctant  to  initiate  a relationship  with  helping
professionals,  such  as teachers.  Emotional  and  instrumental
support  provided  by  a Family  Support  Worker  may  have  been  a
factor  in  influencing  these  parents  to  attend  events.
Teacher  conferences  were  the  most  well-attended  school
events,  with  over  three-quarters  of  survey  respondents
attending  conferences.  However,  just  over  half  of  the
parents  reported  attending  classroom  events  such  as  plays
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and  programs.  Those  activities  generally  feature  a
performance  or  activity  involving  the  children,  and are  a
particularly  important  way  for  parents  to  demonstrate  their
involvement  in  their  children's  lives.  School  -wide  events
such  as  Book  Fairs  and  carnivals  were  attended  by just  over
one-third  of  the  parents.  School  events  of  this  sort  require
money,  which  may  present  a barrier  to  involvement  for  many
at-risk  families  (Auslander  & Litwin,  1988).
Parent  responses  indicate  that  a majority  of  the
families  who  require  help  from  their  Family  Support  Worker
to  attend  events  are  receiving  it.  However,  about  one-sixth
of  the  families  could  benefit  from  further  assistance  in
this  area.  Teacher  conferences  are  well-attended  by  families
in  the  program.  However,  a  greater  understanding  of  the
barriers  to  attending  classroom  activities  is  warranted.  The
cost  of  attending  school-wide  events  may  be  prohibitive  for
some  families  in  the  Family  Support  Services  program.
Communication  Between  Home  and  School
Almost  three-quarters  of  the  parents  felt  that  school
keeps  them  well-informed  about  what  is  happening  with  their
children,  and  almost  all  the  parents  in  the  study  felt  that
they  are  treated  with  respect  by  school  personnel.  Over
three-fourths  of  the  parents  in  the  study  reported  that
their  Family  Support  Worker  had  helped  them  to  improve
communication  between  home  and  school.
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AssetS  in  a  Child's  Family
Almost  three-fourths  of the  respondents  reported
feeling  comfortable  about  the  friends  their  children  have
chosen.  Over  three-quarters  of  the  parents  reported
encouraging  their  children  to  become  involved  in  structured
school  and  community  activities,  and over  half  of the
children  are  involved  in  two  or  more  activities.  Parents
listed  a  wide  variety  of  activities  their  families  enjoy
doing  together.
While  most  families  listed  two  or  more  activities  that
they  participate  in,  one-seventh  of  the  parents  reported  one
or  zero  family  activities.  Three-quarters  of  these  families
were  headed  by  single  mothers,  and  all  listed  few  sources  of
formal  and  informal  support.  This  result  lends  support  to
Brontstein's  (1993)  finding  that  single  mothers  are  less
involved  with  their  children  than  mothers  in  two  parent
families,  and  suggests  that  these  mothers  may  require
further  support  to  facilitate  interaction  with  their
children.
One-fifth  of  the  parents  said  their  children  are  not
involved  in  any  structured  activities.  The  high  cost  of
participation  and  lack  of  transportation  were  cited  by
several  parents  as  barriers  to  involvement.  All  but  two  of
the  family  activities  listed  (shopping  and  traveling)
require  little  money  for  participation.  The  most  expensive
activity,  traveling,  was  listed  by  less  than  one-tenth  of
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families.  Families  in  the  program  appear  to  have  limited
access  to  numerous  activities  which  are  costly  in  nature.
For  example,  only  one  child  in  the  study  participated  in
hockey  and  only  four  children  played  a musical  instrument.
These  results  again  suggest  that  a  lack  of  money  may  sharply
limit  options  for  many  of  the  families  in  the  program.
Over  one-half  of  the  parents  felt  overwhelmed  by  the
responsibilities  of  being  a  parent  at  least  sometimes,  and
over  one-fourth  reported  feeling  overwhelmed  most  or  all  of
the  time.  Overall,  most  parents:  a)  are  comfortable  with  the
friends  their  children  have  chosen,  b)  feel  overwhelmed  by
their  parental  responsibilities  at  least  some  of  the  time,
c)  actively  participate  in  activities  with  their  children
and  encourage  their  children  to  participate,  and  d)  are  not
involved  with  a  church  or  synagogue.  Single  mothers  emerge
as the  group  needing  the  most  support  to  become  involved  in
activities  with  their  children.  Based  on  these  results,
continued  work  is  needed  to  help  parents  to  feel  a  greater
degree  of  control  in  their  lives,  and  to  help  parents  access
opportunities  for  participation  in  structured  activities.
Linking  Students  and  Families  to  the  Community  and  Other
Resources
One-fourth  of  the  parents  in  the  study  rely  on  their
Family  Support  Worker  as their  main  source  of  support.  Of
this  group,  two-thirds  are  single  parents  who  have  been
involved  with  Family  Support  Services  on  a  long-term  basis
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(between  one  and  two  years)  ;  this  group  also  averaged  a  high
number  of  both  informal  and  formal  social  supports.  One-
third  of  the  parents  did  not  feel  prepared  to  solve  problems
without  their  Family  Support  Worker.  Of  these  parents,  one-
third  have  been  involved  with  the  program  between  one  and
two  years,  and  another  third  for  more  than  two  years.
These  results  indicate  that  some  parents  who  have  a
long  duration  in  the  Family  Support  Services  program  do  have
sufficient  sources  of  support  to  be  solving  problems
independently  of  their  Family  Support  Worker.  A  large
majority  of  the  parents  who  are  in  frequent  contact  with
their  Family  Support  Worker  are  single  parents  who  report
feeling  capable  of  solving  problems  without  their  worker.
These  results  suggest  that  some  families  who  have  utilized
the  Family  Support  Services  program  extensively  may  need
additional  emotional  support  to  foster  their  independence.
Overall,  respondents  listed  more  informal  sources  of
support  than  formal  sources.  Parents  who  felt  the  most
overwhelmed  about  their  responsibilities  averaged  the  fewest
number  of  both  informal  and formal  social  supports.  Friends
provided  the  greatest  amount  of  informal  support,  while
church  was cited  as the  most  commonly  used  source  of  formal
support.
Over  one-half  of the  parents  said  they  received  help
from their  Family  Support  Worker  in  finding  resources  and
linking  with  those  resources;  this  type  of  support  is
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classified  as  information  and  referral.  Over  one-half  of  the
respondents  reported  that  their  Family  Support  Worker  helped
provide  emotional  support  for  their  families.  Nearly  one-
half  of  families  said  their  worker  was  helpful  in  providing
goods  and  services,  which  is  classified  as  instrumental
support.  Overall,  parents  reported  that  Family  Support
Services  helped  to  provide  them  with  all  three  forms  of
support:  instrumental,  emotional  and  information  and
referral,  with  linking  to  resources  cited  as  the  single  most
helpful  function  provided  by  the  program.
While  over  three-fourths  of  parents  were  satisfied  with
the  services  they  received  from  their  Family  Support  Worker,
several  parents  cited  additional  services  they  would  like  to
receive.  These  included:  a)  tutoring,  b)  help  in  finding
transportation  and  affordable  housing,  c)  meeting  with  their
Family  Support  Worker  on a regular  basis,  and  d)  Ilmental
support"  for  fathers.  One  parent  requested  more  effective
help  from  her  worker,  but  did  not  specify  what  she  meant.
Sinqle  Parents
The data  revealed  that  single  parent  families  have  more
frequent  contact  with  their  Family  Support  Worker  and  are
involved  with  Family  Support  Services  for  a  longer  duration
than  two  parent  families.  Single  parents  reported  less
involvement  in  family  activities  and listed  fewer  sources  of
both  informal  and formal  support  than  two  parent  families.
These  results  are  consistent  with  Gaudin's  (1988)  findings
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that  single  parent  families  have  weaker  social  support
networks  than  two  parent  families.  Therefore,  extra  effort
should  be  made  to  link  single  parent  families  in  the  program
with  social  supports  in  the  community,  thereby  helping  these
families  to  reduce  their  dependency  on  Family  Support
Services  and  achieve  a  greater  degree  of  self-reliance.
Summarv
Based  on  the  above  data,  Family  Support  Services  is
effective  in  helping  to  facilitate  parent  attendance  at
school  events,  the  first  goal  of  the  program.  However,
parent  responses  indicate  that:  a)  some  parents  who  could
benefit  from  help  with  child  care  or  transportation  are  not
receiving  that  help,  and  b)  a  better  understanding  of  the
barriers  parents  face  in  attending  classroom  events  is
needed.
Family  Support  Services  is  highly  effective  in  helping
to  improve  communication  between  home  and  school,  the  second
goal  of  the  program.  Most  of  the  parents  report  good
relationships  with  school,  and  credit  their  Family  Support
Worker  with  helping  foster  that  relationship.
Family  Support  Services  has  provided  effective  help  in
improving  assets  in  childrens'  lives,  the  third  program
goal.  However,  some  parents  have  little  involvement  in
family  activities  and  may  need  additional  support  to  become
more  involved  with  their  children.  In  addition,  limited
financial  resources  and  a  lack  of  transportation  present
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barriers  to  participation  in  structured  community  activities
for  some  families  in  the  program.
Finally,  Family  Support  Services  has  been  highly
effective  in  linking  children  and  families  to  the  community
and  other  resources.  The  program  has  provided  instrumental
and  emotional  support  for  families,  and  played  an  important
role  as  an  information  and  referral  source  for  families.
However,  some  families  with  a  long  duration  and  high
frequency  of  contacts  in  the  program  may  need  additional
support  to  become  more  independent.  To  avoid  fostering
dependence  on the  program,  Family  Support  Services  could
promote  the  utilization  of  alternative  sources  of  informal
and formal  supports  available  to  these  families,  thus
strengthening  their  linkages  to  the  community  and promoting
their  self-sufficiency.
Study  Limitations
The primary  limitation  to  this  evaluation  is  the  56%  of
program  participants  who chose  not  to  take  part  in  the
study.  These  parents  could  provide  valuable  information
about  program  processes  and the  impact  of  the  program,  if
any, in their  lives.  It  is  possible  that  these  parents  may
indeed  wish  for  additional services, yet  also  possible  that
they  are  satisfied  with  the  help  provided  by  their  Family
Support  Worker.
A secondary  limitation  to  the  study  is  demographic
information  that  was not  included  on  the  questionnaire.
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Specifically,  a question  regarding  family  income  would  have
provided  valuable  information  as to the  monetary  stressors
families  in  the  program  face.  Including  a question  about
parents'  educational  level  could  have  provided  insight  as to
parents'  ability  to  provide  control  and  supervision  for
their  children.
Recommendations  for  Future  Research
This  evaluation  of  Family  Support  Services  of
Independent  School  District  191  has  verified  that  the
program  is  very  effective  in  fostering  communication  and
involvement  between  home  and  school,  as well  as promoting
self-sufficiency  through  involvement  in  community  activities
and  linkages  with  community  resouces  and  supports.
Future  research  on  the  effectiveness  of  the  program  could
include  a  follow  -up  component  to  assess  the  functioning  of
parents  no  longer  involved  with  the  program.  This  component
could  include  an  assessment  of  the  informal  and  formal
supports  utilized  by  families  and  a  determination  of
parents'  feelings  of  support  and  control  when  they  utilize
sources  of  support  other  then  a  Family  Support  Worker.
Researching  school  records  and  talking  to  teachers  at
school  could  provide  valuable  information  as  to  the
program's  effects  on  improving  student  attendance  and
decreasing  out-of-classroom  time  due  to  problem  behavior.  A
study  of  this  type  could  reveal  important  data  as  to  the
effect  of  the  program  on  the  school  performance  of  children.
An  additional  area  for  research  could  include  a
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determination  of  activities  that  are  unavailable  to  many
families  because  of  prohibitive  costs.  Only  a tiny  fraction
of  the  children  in  the  study  were  active  in  cost-intensive
activities  such  as  hockey  and  playing  a musical  instrument.
Few  families  in  the  program  participate  in  school-wide
functions,  which  also  require  money.  This  information  could
lead  to  the  formation  of  a  scholarship  fund,  which  could
provide  financial  resources  that  would  enable  more  parents
and  children  to  become  involved  in  quality,  structured
activities  that  could  enhance  their  lives  and  inhibit  at-
risk  behaviors.
Program  Recommendations
Some  families  involved  with  Family  Support  Services  on
a  long-term  basis  (more  than  one  year)  may  require
additional  help  to  acquire  the  coping  skills  necessary  to
decrease  dependence  on  the  program  and  gain  control  of  their
own  lives.  Two  additional  program  components  are  suggested
in  this  area:
1.  Teaching  component  Facilitated  by  a  Family  Support
Worker  or  other  helping  professional,  these  groups  could
teach  parents:  a)  assertiveness,  b)  problem  solving,  c)
conflict  resolution,  and  d)  parenting  skills.
2.  Mutual  aid  component Support  groups  run  by  and  for
the  parents.  These  groups  could  determine  their  own  agendas.
A Family  Support  Worker  could  provide  a  link  to  community
resources  if  guest  speakers  on  topics  of  interest  are
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desired.  The  groups  could  be  involved  with  recreational
activities  as  well.
Both  of  these  components  could  have  a  threefold  effect:
a)  To  increase  social  interaction  between  parents,
thereby  helping  them  to  connect  with  their  peers  to  form  a
network  of  informal  social  support.
b)  To  provide  a  safe,  non-judgmental  setting  in  which
to  practice  interpersonal  skills  and  gain  confidence  in
using  them.
c)  To  equip  parents  to  become  positive  role  models  for
their  children  in  becoming  capable  and  responsible  citizens,
thus  braking  the  cycle  of  dependence  and  perceived
helplessness.
In  addition,  the  inclusion  of  an  evaluation  component
is  recommended.  Family  Support  Workers  could  assess  annually
the  level  of  support  available  to  those  parents  involved  in
the  program  longer  than  one  calendar  year.  The  questionnaire
utilized  in  this  study  could  be  used  to  help  determine  how
well  families  are  linked  to  their  community  and  other
resources,  or  a  separate  tool  to  directly  measure  social
support  networks  could  be  implemented.
Implications  for  Social  Work  Practice
Our  society  rarely  makes  choices  based  on  children's
best  interests.  "Indeed,  this  is  the  first  generation  in  the
nation's  history  to  do worse  psychologically,  socially  and
economically  than  its  parents"  (Benson  & Roehlkepartain,
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1993,  p.l2)  While  qrowjnq  up  in  a  single  parent  home  is  not
the  optimal  situation  for  children,  there  are  many  single
parent  families  who  thrive.  Data  obtained  in  this  evaluation
verify  the  need  to  provide  extra  support  to  families  headed
by  a  single  parent.
The  current  focus  of  county  social  service  providers  is
family  preservation.  As  county  social  workers  seek  to  limit
the  numbers  of  children  in  foster  care  and  residential
treatment,  extra  support  provided  for  those  families  lacking
in  assets  and  at  risk  for  negative  behaviors  could  enhance
family  functioning  and  the  academic  performance  of  children.
Connecting  at-risk  families  with  social  support  networks
enables  them  to  build  on their  strengths  and  lead  productive
lives.  Teachers  and  school  personnel  need  to  share
responsibility  with  other  helping  professionals  in
recognizing  and  meeting  the  special  needs  of  at-risk
families,  whether  they  are  headed  by  one  or  two  parents.
Helping  professionals  should  strive  to  work  together  to
provide  the  necessary  supports  to  enable  both  children  and
parents  in  at-risk  families  to  thrive.
Together We Can Make A Difference
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Appendix  A
November  15, 1995
Dr.  Rita  Weisbrod
Augsburg  College  Institutional  Review  Board,  Chair
2211 Riverside  Ave,  Box  113
Minneapolis,  MN  55454
Dear  Dr.  Weisbrod,
I would  like  to express  my  support  and sincere  appreciation  of  Cathy  Maki's  proposed
evaluation  of  the Family  Support  Program  of  Community  Action  Council.  The
evaluation  appears  to be very  organized  and comprehensive,  and has been  reviewed  by
numerous  staff  in our  organization.  This  is a wonderful  opportunity  for  our  agency  to
have  our  Family  Support  Services  evaluated  by an-outside  agency.
We are hopeful  that  this  evaluation  will  provide  us with  the information  necessary  to
improve  our  services,  as well  as challenge  us internally  to deliver  services  in the most
effective  way. Cathy's  survey  has the potential  to be used annually  as we continually
evaluate  our  work.  The results  of  the surveys  will  also enable  us to communicate  our
outcomes  and deficiencies  better  with  our  current  and prospective  funders.  I whole
heartedly  support  this  project  and will  assist  in any way  possible  to ensure  that  this




Michele  Robson,  Family  Support  Service  Coordinator
AN  EQUAL  OPPORTIINITY  EMPLOYER
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January  2,  1996
Dear  Parent,
at  Community  Action  Council  (CAC)
Work  program  at  Augsburg  College  in
Support  program  in  School  District
assist  the  Family  Support  Workers
my  Master's  Thesis.
My  name  is  Cathy  Maki.  I  am  an  intern
and  a  student  in  the  Master  of  Social
Minneapolis.  I  am  evaluating  the  Family
191.  The  results  of  this  evaluation  will
in  improving  the  program  and  will  comprise
IRB  ID#  95-18-3
We value  your  opinion!  Each  family  who  has  worked  with  a Family  Support
Worker  more  than  once  will  be  receiving  a  questionnaire  like  the  one
enclosed.  By  completing  and  returning  it,  you  have  the  chance  to  evaluate
the  service  provided  to  you  and  your  family.
The  questionnaire  will  take  about  10-15  minutes  to  complete.  Enclosed  is
$2.00  in  thanks  for  your  time  and  effort  in  filling  out  the  questionnaire;
the  money  18  yours  to  keep  whether  or  not  you  choose  to  participate.
Your help in this  project  is 7  appreciated.
Filling  out  the  questionnaire  is  completely  voluntary.  If  you  choose  not
to,  it  won't  affect  your  relationship  with  your  Family  Support  Worker,
CAC or  Augsburg  College  in  any  way.
By completing  and  returning  the  questionnaire,  you  are  agreeing  to  be  part
of this  evaluation.  Please  do not  include  your  name  on  the  questionnaire;
that  way  you  will  be anonymous.  I will  not  know  who  said  what,  who
returned  the  questionnaire,  nor  will  I  see  the  names  or  private  records
of people  receiving  the  questionnaires.
The  only  people  who  will  see  the  completed  questionnaires  are  myself,  two
assistant  social  work  interns  at  CAC and  my Thesis  Advisor  at  Augsburg
College,  Professor  Mike  Schock,  Ph.D.  The  questionnaires  will  be  kept  in
a locked  file  drawer  at  CAC and  will  be  destroyed  in  September  of  1996.
If  any question  makes  you  uncomfortable,  you  are  free  to  skip  it.  I  am
available  for  questions  at  CAC at  431-2112.  If  you  wish,  you  may  contact
Professor  Schock  at  330-1725.  The  Dakota  Helpline  is  also  available  for
support  24 hours  a day  at  431-2424.
Reminder  notices  will  be sent  to  all  families  in  two  weeks.  Thank
you  for  your  help!
Sincerely,
Cathy  Maki
Ari EOIJAL  OPPOR-i  IINIT/  EI.1PLOYER
Family  Support  Senrices  Questionnaire
Appendix  C
Please place an "X"in  the box thatbest  describes  your  situation.
1. I feel comfortable  going  to events  at school.
5. ( ) always
4. ( ) most of the time
3.( )someofthetime
2. ( ) rarely
1. ( ) never
2. There  are school  events  that  I've been unable  to attend  because  of child  care  or
transportation  difficulties.
5. ( ) always
4. ( )mostofthetime
3. ( ) sometimes
2. ( ) rarely
1. ( ) never
3. Please  name the school  events  you have attended  this  school  year.
(For  example:  teacher  conference,  class  program,  etc.)
4. My Family  Support  Worker  has assisted  me in becoming  more involved
with  school  activities.
5. ( ) always
4. ( ) most of the time
3. ( ) sometimes
2. ( ) rarely
1. ( ) never
5. I feel that school keeps  me well informed  about  what  is happening  with  my
child  (children).
5. ( ) always
4. ( ) most of the time
3. ( ) sometimes
2. ( ) rarely
1. ( ) never
6. I feel that I am treated  with respect  by teachers  and other  school  staff.
5. ( ) always
4. ( )mostofthetime
3. ( ) sometimes
2. ( ) rarely
1. ( ) never
7. My Family Support  Worker  has helped me improve  communication  between
home and school.
5. ( ) always
4. ( )mostofthetime
3. ( ) sometimes
2. ( ) rarely
1. ( ) never
8. I feel comfortable  about  the friends  my child (children)  has chosen.
5. ( ) always
4. ( )mostofthetime
3. ( ) sometimes
2. ( ) rarely
1. ( ) never
9. I encourage my child (children) to become involved  in school and community  activities.
5. ( ) always
4. ( )mostofthetime
3. ( ) sometimes
2. ( ) rarely
1. ( ) never
10. Please list the activities your child (children) is involved  with at school and
in the community. (For example: soccer,  Scouts,  etc.)
11. I feel ovenrvhelmed by the responsibilities  of being a parent.
5. ( ) always
4. ( )mostofthetime
3. ( ) sometimes
2. ( ) rarely
1. ( ) never
"12. Please list the activities  your  family  enjoys doing together.
(For example: taking  walks,  going to the library,  etc.)
13. When a problem arises, I know where to go for help in my community.
5. ( ) always
4. ( )mostofthetime
3. ( ) sometimes
2. ( ) rarely
1. ( ) never
14. My Family Support  Worker  is my main source  of support  for  solving  problems.
5. ( ) always
4. ( ) most of the time
3. ( ) sometimes
2. ( ) rarely
1. ( ) never
15. Please list the most important  ways in which your  Family Support  Worker  has
helped you or your  family.  (For example: transportation,  finding  resources,  etc.)
16. I can count on the following sources  for support. (Please check all that apply.)
( ) extended family
( ) friends
( ) neighbors
( ) church or synagogue
( ) Early Childhood Family Education
( ) other (please describe)
17. I feel prepared to solve probtems  on my own without  assistance  from my
Family Support  Worker.
5. ( ) always
4. ( ) most of the time
3. ( ) sometimes
2. ( ) rarely
1. ( ) never
18. Was there  any kind of help you wanted from your Family Support Worker
but did not get?
( )yes
( ) no
If yes, please explain.
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Please  tell us a little  bit about  yourself,  so we can see how different types of
people  feel about  Family  Support  Services,
19. How long have you lived in your  present  home?
20. Sex of person  completing  questionnaire:
1. ()male
2. ( ) female
25. Marital  Status:
1. ( ) married
2. ( ) divorced
3. ( ) separated
4. ( ) widowed
5. ( ) single
6. ( ) domestic partner
22. Ages  of all children  in your  home: 
23. How long have you been involved  with  Family  Support  Services?
1. ( ) 0-3 months
2. ( ) 4-6 months
3. ( ) 7-11 months
4. ( ) 1-2 years
5. ( ) more than 2 years
24. How many  times  have you been in contact  with  your  Family  Support  Worker
this  school  year?  (1995-96).
1. ( ) 1-3 times
2. ( ) 4-6 times
3. ( ) 7-10 times
4. ( )11-15times
5. ( ) 16 or more times
Thank you for taking the time to complete  this questionnaire! Your opinion is important  to help
us find ways that Family Support  Services can better serve children and their families. Please
call me after April 1st ifyou  would like a copy ofthe  evalulation  results.
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